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Abstract
This study investigates the interplay between faculty members’ passion for teaching, 
passion for their academic discipline, and relational well-being. Utilizing a mixed-
methods approach with 97 faculty members from diverse disciplines at a research-
intensive university, participants were classified into three passion profiles using 
k-means clustering based on their levels of passion for teaching, as well as harmoni-
ous passion, and obsessive passion for their subject. Those with balanced passion for 
teaching and subject expertise exhibited the highest levels of relational well-being, 
those with low passion for both displayed reduced well-being, and those with high 
passion for both teaching and the subject demonstrated strong engagement but chal-
lenges with work-life balance due to overcommitment. Faculty with balanced pas-
sion exhibited the highest levels of relational well-being, whereas those with overall 
low passion showed reduced well-being. Those with high passion in teaching and in 
their subject demonstrated strong engagement but faced challenges in work-life bal-
ance due to overcommitment. Thematic analysis of qualitative responses explored 
how faculty expressed and enacted their passion for teaching. The findings under-
score the importance of fostering a balanced passion among faculty to enhance 
well-being and teaching effectiveness while mitigating the risks of obsessive pas-
sion, such as burnout. Targeted professional development and institutional policies 
promoting the maintenance of a balanced passion are discussed to support faculty 
satisfaction and student outcomes.

Keywords  Passion · Teaching · Research · Higher Education · Faculty · Well-Being

University professors navigate complex roles as educators, researchers, and insti-
tutional contributors, facing pressures to excel across these domains. Within this 
context, a growing body of research has recognized passion, defined as a strong 
inclination toward a valued activity that individuals love, find important, and invest 
significant time in (Vallerand et al., 2003), as a key driver of faculty effectiveness 
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(Daumiller et  al., 2020; Moè, 2016; Stupnisky et  al., 2023). However, the higher 
education literature remains fragmented, often conflating passion for teaching with 
passion for one’s academic discipline and treating passion as a monolithic construct 
without distinguishing its types, such as harmonious (fostering balance and posi-
tive outcomes) and obsessive passion (leading to strain and burnout) (Fernández-
García et al., 2023; Han & Perron, 2022; Vallerand & Houlfort, 2019; Yukhymenko-
Lescroart & Sharma, 2019; Zhang & Tsang, 2024). This lack of clarity obscures 
how different forms of passion uniquely shape faculty experiences, pedagogical 
practices, and interpersonal relationships. Moreover, while passion is assumed to 
be inherently positive, emerging research highlights its potential downsides, such 
as burnout and strained relationships when passion tends to be more obsessive 
(Fernández-García et al., 2023; Vallerand, 2015).

This study addresses the gap in understanding how passion for teaching (enthu-
siasm for pedagogical engagement, distinct from subject matter) and passion for the 
academic discipline (deep commitment to research, knowledge dissemination, and 
disciplinary advancement) uniquely shape university faculty’s professional experi-
ences and relational well-being. By framing the study under the Dualistic Model of 
Passion (DMP; Vallerand et al., 2003), faculty members were classified under dis-
tinct profiles using k-means clustering and were compared based on their relational 
well-being (e.g., relationships with peers, students, and family). Qualitative narra-
tives complemented the quantitative findings, capturing contextual nuances of how 
faculty enact passion and navigate institutional pressures, revealing both its benefits 
(e.g., enhanced engagement) and risks (e.g., burnout from overcommitment).

Theoretical Framework

The Dualistic Model of Passion (DMP)

Over the past two decades, interest in passion as a psychological construct has 
increased, with advances in several models and theories explaining the nature of 
passion in various contexts, including education (Vallerand, 2015). Research on 
passion in education has largely focused on teaching, emphasizing that passionate 
teachers are experts, care deeply about students, and exhibit resilience as well as a 
strong teaching identity (Day, 2004). According to the DMP, passionate educators 
would deeply commit to teaching, significantly value their role, dedicate substantial 
time and energy, and incorporate this role into their core self.

The DMP further postulates that there are two types of passion, obsessive (OP) 
and harmonious (HP), that can be distinguished in terms of how the passionate 
activity has been internalized. HP reflects an autonomous integration of a loved 
activity, harmonizing with other life domains (e.g., family, hobbies) and fostering 
positive outcomes like resilience, mindfulness, positive affect, and flexible persis-
tence (Chichekian & Vallerand, 2022). For example, a faculty member with HP for 
teaching might design engaging, student-centered lessons because they find joy in 
fostering student growth, scheduling their preparation to balance with family time or 
personal interests, such as reading or community involvement, thereby maintaining 
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well-being and enthusiasm without conflict. Conversely, OP stems from external 
pressures, such as institutional demands for research productivity in striving uni-
versities, the quest for prestige amplifying publication expectations, and evolving 
student needs requiring new pedagogical skills (Vallerand, 2015). These pressures 
can lead to controlled internalization tied to contingencies like self-esteem or insti-
tutional validation, correlating with anxiety, burnout, and rigid persistence.

Literature Review

Passion is widely recognized in educational research as both a driver and a con-
sequence of effective teaching, with passionate educators demonstrating dedication 
and sustained student engagement (Moè & Pazzaglia, 2023; Vallerand & Paquette, 
2024). Numerous studies have described passionate educators as deeply committed 
to fostering student learning through enthusiasm (Liu et al., 2020), whereas others 
have explored the sustainability of such passion amidst the professional challenges 
these educators face (Jang et  al., 2023). Further research has delineated mecha-
nisms for nurturing passion in education, such as ongoing professional develop-
ment, active engagement in communities of practice, and the cultivation of robust 
student–teacher relationships (Lovett, 2023; Wang et al., 2020). While these insights 
have significantly advanced understanding of passion in K-12 education, research 
on passion in higher education remains comparatively underexplored, often conflat-
ing passion with broader motivational constructs (Stupnisky & Hall, 2024). This 
limitation likely stems from assumptions that university faculty inherently possess 
high levels of passion and motivation, overlooking the unique demands of balancing 
teaching, research, and service roles in academia (Daumiller et al., 2020, 2023).

Passion for Teaching

Passion is seen as integral to  teachers’ professional identity, particularly during peak 
stress periods, as it enhances job satisfaction, resilience, and relational well-being 
through positive interactions with students and colleagues (Vallerand, 2015). Past 
research has shown how passion for teaching is linked to increased student motiva-
tion, engagement, and academic performance, as faculty enthusiasm has been shown 
to transmit positive emotions to students (Frenzel et al., 2009; Moè, 2016). In contrast, 
research about passion for the academic discipline has often been associated with auton-
omous motivation (valuing and enjoying research) and positively linked to productiv-
ity and scholarly success (Stupnisky et al., 2023). However, studies rarely differentiate 
passion types, limiting insights into their unique contributions to faculty identity and 
effectiveness (Fernández-García et al., 2023; Vallerand, 2015; Yukhymenko-Lescroart 
& Sharma, 2019). For example, at research-intensive universities, external pressures 
such as heightened research expectations and changing student demands may foster 
OP, particularly among early-career faculty navigating tenure requirements (Daumiller 
et al., 2020). This may lead to potential drawbacks such as stress, work-life conflict, 
and strained relationship, risking professional and personal imbalance (Stupnisky et al., 
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2019). Additionally, recent increases in faculty burnout, intensified by COVID-19 
demands, underscore the need to examine how OP may exacerbate stress and relational 
strain (Fernández-García et al., 2023). This also includes the risk of overwork, espe-
cially how the cultural imperative in academia to “do what you love” risks exploiting 
faculty’s passion for teaching under suboptimal working conditions, especially among 
adjunct or early-career faculty (Heffernan & Smithers, 2024).

Relational well-being. Forming strong social connections with others and having 
positive interpersonal relationships is critical in higher education’s social ecosystem. 
Faculty members who are highly passionate about teaching often create a positive and 
energetic work environment, enhancing community and teamwork by supporting and 
mentoring their peers (Liu et al., 2020; Moè & Pazzaglia, 2023; Vallerand & Paquette, 
2024). Conversely, those with lower levels of passion may contribute to a less vibrant 
atmosphere, reducing collaboration and potentially isolating themselves, which can 
weaken team dynamics. Specifically, obsessive passion can harm relationships, as fac-
ulty with OP may prioritize work excessively, reducing the quality of personal and pro-
fessional connections and increasing burnout risk (Heffernan & Smithers, 2024; Valle-
rand et al., 2024). Harmonious passion, conversely, supports balanced relationships and 
empathy toward students’ needs (Moè, 2016).

The type of passion that teachers display for their subjects also significantly impacts 
their interpersonal relationships both within and outside the workplace. Teachers 
with OP toward their subject often face work-life imbalances, prioritizing work at 
the expense of personal relationships, leading to conflicts and reducing the quality of 
social interactions outside of work (Yukhymenko-Lescroart & Sharma, 2018). Their 
intense focus on subject matter expertise may foster competitiveness, increasing stress 
and reducing empathy toward colleagues. Moreover, teachers driven by OP may set 
unrealistic standards for themselves and their students, leading to frustration when 
these standards are not met. Conversely, teachers driven by HP typically maintain a 
healthier work-life balance, nurturing relationships both professionally and personally, 
and adopting a more empathetic approach to their students’ needs (Moè, 2016). These 
teachers serve as role models, demonstrating how to engage passionately with a subject 
while maintaining healthy boundaries.

These insights underscore the complexity of understanding passion in higher educa-
tion. Despite its importance, the interpersonal impact of passion remains underexam-
ined, particularly how distinct passion profiles influence relational outcomes. There-
fore, further research is necessary to explore the roles of HP and OP in both teaching 
and disciplinary activities among university professors, how these passions are enacted 
at the university level, and how variations in passion shape relational well-being. The 
latter could be especially informative when examining faculty dynamics, institutional 
culture, and strategies to enhance well-being and student success (Bélanger & Ratelle, 
2023; Howard & Hoffman, 2023).
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The Present Study

Although prior research has recognized passion as influential within educational 
contexts, substantial gaps persist in the literature, particularly regarding its spe-
cific implications for university faculty. First, as mentioned previously, existing 
studies often treat passion for teaching and disciplinary passion as a single con-
struct. This oversimplification obscures how each type uniquely shapes peda-
gogical practices, faculty engagement, and well-being (Yukhymenko-Lescroart 
& Sharma, 2021). For instance, passion for teaching may enhance classroom 
dynamics, while disciplinary passion could drive research productivity, yet their 
interplay or impact on faculty outcomes remains underexplored. Second, there 
is a methodological gap, as very limited studies employ integrative mixed-meth-
ods designs or empirical clustering approaches to systematically classify passion 
profiles among faculty members. Recent work highlights the value of person-
centered analyses, such as latent profile analysis, in capturing heterogeneity in 
motivation (Howard & Hoffman, 2023), but such approaches are rarely applied 
to faculty passion. This limits the development of actionable, evidence-based 
interventions to foster faculty effectiveness and satisfaction. Third, the interper-
sonal consequences of passion (e.g., impact of faculty relationships with peers, 
students, and family) remain underexamined. Emerging research suggests that 
obsessive passion may strain relational well-being by fostering work-life conflict 
(Bélanger & Ratelle, 2023), yet comprehensive studies in academic contexts are 
sparse. This relational dimension is critical, given higher education’s inherently 
collaborative nature.

Exploring passion within academia is vital due to the unique pressures uni-
versity professors face, balancing rigorous research demands with teaching and 
service responsibilities. Culturally, passion also varies: Western-centric concep-
tualizations, emphasizing individual expression and personal fulfillment, often 
contrast with collectivist interpretations prevalent in non-Western contexts, where 
passion may prioritize community-oriented goals (Liu et al., 2020). For instance, 
East Asian faculty may align passion with institutional goals, differing from the 
West (Shin & Kim, 2023; Tsui & Cheng, 1999) whose faculty’s expression of 
passion have more of a personal orientation and are at times linked with nega-
tive outcomes, including burnout, stress, and compromised relational well-being 
(Daumiller et  al., 2022; Vallerand et  al., 2024). These findings underscore the 
need for nuanced frameworks to support sustainable faculty engagement.

Research Framework and Questions

The present study, guided by the Dualistic Model of Passion (DMP; Valle-
rand et  al., 2003), addresses the identified gaps by adopting a mixed-methods 
approach (Creswell & Plano, 2018) to: (1) classify faculty into passion profiles 
based on passion for teaching as well as harmonious and obsessive passion for 
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their subject, (2) explore how these profiles are enacted in faculty narratives, and 
(3) how they are associated to relational outcomes. While the DMP provides a 
well-validated framework for studying passion in Western educational contexts 
(Stupnisky et al., 2023; Vallerand, 2015), we explicitly acknowledge its roots in 
individualistic assumptions (e.g., passion as self-defining, autonomous internali-
zation) and the criticism about its universal applicability. To mitigate potential 
bias, we test the model’s assumptions against faculty narratives, allowing partici-
pants’ lived experiences to challenge or refine its theoretical propositions.

RQ1. What are the distinct passion profiles for teaching and their academic disci-
pline among university faculty?

Building on the DMP, we hypothesize that both types of passion could coexist 
in varying degrees (Vallerand, 2015) and that faculty will exhibit heterogeneous 
profiles (e.g., high HP for teaching, high OP for the discipline) reflecting varying 
internalization patterns. For instance, some faculty might autonomously value both 
teaching and their academic subject, balancing them without conflict, whereas oth-
ers might feel compelled to teach due to institutional demands or personal validation 
needs (OP), while showing minimal engagement with their subject through research. 
This could be especially true for early-career faculty who might exhibit OP for disci-
plinary work due to publication pressures, while tenured faculty might show HP for 
teaching, reflecting greater autonomy.

RQ2. How do faculty members express and enact their passion for teaching?
Prior work in Western contexts indicates that teachers who are deeply passionate 

about their work often view teaching not just as a job, but as a pivotal part of their 
identity and self-concept (Moè, 2016). Based on the latter and drawing on the Dual-
istic Model of Passion (DMP; Vallerand, 2015), we hypothesize that faculty will 
describe their passion for teaching as a dedication to student success and as part of 
their professional identity and enact it through distinct behaviors. Moreover, build-
ing on Frenzel et al. (2009), we hypothesize that faculty would refer to student-cen-
tered pedagogical strategies (e.g., dynamic lesson design, mentorship) to enact their 
passion for teaching. Given that the DMP posits for two types of passion (Vallerand, 
2015), we also hypothesize that faculty would describe the enactment of their pas-
sion for teaching through distinct behavioral patterns reflective of their internaliza-
tion type (e.g., maintaining boundaries to avoid overcommitment vs. sacrificing per-
sonal time to meet self-imposed ideals or institutional expectations). By exploring 
faculty narratives, this study aims to contextualize the passion profiles identified in 
RQ1 and inform the relational outcomes examined in RQ3.

RQ3. How are distinct passion profiles among faculty members associated with 
their relational well-being?

The traditional academic emphasis on research often overshadows teaching, 
relegating it to a secondary status. However, the growing recognition of effective 
teaching’s significance in higher education suggests that passionate faculty members 
tend to empathize deeply with students’ needs. Based on the DMP, it was hypothe-
sized that profiles dominated by HP will correlate with positive relational well-being 
with peers, students and family members, while OP-dominated profiles may associ-
ate with strained relationships, reduced social interactions, and burnout risk (Moè, 
2016; Vallerand et al., 2024).
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The three research questions are interconnected, with each building on the oth-
ers to provide a comprehensive understanding of faculty passion. RQ1’s quantita-
tive classification of passion profiles establishes the foundation, while RQ2’s quali-
tative narratives offer contextual depth, highlighting how faculty experience and 
enact their passion across teaching and disciplinary work. These narratives, in turn, 
inform RQ3 by providing insights into how passion profiles shape relational well-
being, enabling a nuanced interpretation of quantitative outcomes. This integrated 
approach ensures that the study captures both the heterogeneity of faculty passion 
and its multifaceted implications.

Methods

Participants and Procedures

Participants were recruited from a [Blinded for review] university using a snow-
ball sampling method. Department chairs across various faculties were contacted 
via email and invited to disseminate a study invitation to faculty members within 
their units. While no formal definition of passion was provided, the tone and con-
tent of the message emphasized interest in faculty members’ passion for teaching, 
emotional experiences while teaching, and classroom behaviors. Chairs were not 
explicitly asked to identify “passionate” or “effective” teachers, but the invitation 
implicitly encouraged participation from faculty who felt invested in the affective 
and motivational dimensions of their teaching roles. Faculty members who received 
the message could then self-select to participate by completing a 15–20 min online 
questionnaire.

The study was conducted at a mid-sized, public research university in East-
ern Canada with a strong emphasis on both teaching and research. The University 
enrolls over 32,250 students annually across its various undergraduate and graduate 
programs, including 46 undergraduate, 48 master’s, and 27 doctoral degrees. This 
enrollment positions it as mid-sized relative to Canadian research universities, 
where large institutions exceed 90,000 students, and smaller ones have under 10,000 
(Universities Canada, 2024). The university is also recognized for its robust research 
activities, encompassing 61 research chairs in fields such as pharmacology, micro-
electronics, statistical learning, and environmental studies. The university also hosts 
a diverse international community, with more than 3,500 students from 98 countries. 
Tenure and promotion criteria prioritize research productivity (e.g., publications, 
grants) but also value teaching effectiveness, as evidenced by student evaluations 
and peer reviews. Faculty face expectations to balance teaching, research, contribu-
tion to university, and service, with teaching loads typically ranging from two to 
four courses per semester.

The sample included a total of 97 faculty members (43 males, 54 females) with 
various teaching experience: less than 1  year (n = 8), 1–5  years (n = 11), 5–10  years 
(n = 16), and over 10 years (n = 64). They also taught across diverse fields: social sci-
ences (n = 29), education (n = 42), and STEM (n = 28). The [Blinded for review] Ethics 
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Committee approved this study under project number [Blinded for review], adhering to 
ethical guidelines.

Measures

The survey questions utilized a Likert-type scale ranging from 1 (do not agree at all) to 
7 (absolutely agree), unless specified otherwise.

Faculty Passion for the Subject. Passion was measured using 12 items from the 
Dualistic Model of Passion (DMP) scale (Vallerand & Paquette, 2024), with six items 
assessing Harmonious Passion (HP) (e.g., ‘This subject is in harmony with my other 
interests’, α = 0.75, ω = 0.76) and six assessing Obsessive Passion (OP) (e.g., ‘I have 
difficulties disengaging from my subject’, α = 0.82, ω = 0.82). The DMP framework has 
been validated across various languages and shown to be consistent across gender, cul-
ture, and type of activity (Marsh et al., 2013), demonstrating robust internal consistency 
and supporting evidence of predictive, discriminant, construct, and external validity.

Passion for Teaching: This construct was measured using six modified items from 
the Entrepreneurial Passion Scale (Cardon et al., 2009), adapted for the teaching con-
text (α = 0.72, ω = 0.72). Items measured enjoyment in the teaching process (e.g., ‘I 
am really pleased about my teaching profession’, ‘I like exchanging with my students 
regarding topics related to my teaching’).

Quality of Interpersonal Relations: This outcome was assessed using selected and 
adapted items from the Quality of Interpersonal Relations scale (Senécal et al., 1992), 
which measured the relationship quality that faculty maintained with their peers at 
work (Rel_P) and with their family members (Rel_F). Reliability for these measures 
was not assessed as items were used as individual outcome variables.

Social Support: The social support provided to students (SS) was measured using 
five items from the Social Support Questionnaire (Malecki & Demary, 2002; e.g., 
‘I care about my students’, ‘I listen to my students when they feel upset’, α = 0.72, 
ω = 0.70).

Additionally, two open-ended questions were included in the survey to enrich the 
interpretation of the quantitative results and gather insights on faculty members’ self-
perception of their passion and its demonstration in their professional behavior: "How 
would you describe the extent to which you consider yourself or feel passionate about 
teaching?" and "How do you display your passion when you teach?" The two open-
ended questions elicited 194 responses from 97 participants. Responses ranged from 
1–2 sentences to short paragraphs (approximately 20–150 words), with an average 
length of 3–5 sentences, yielding a total of ~ 6,500 words. These data were analyzed 
thematically to complement the quantitative findings, providing contextual insights into 
faculty passion profiles and their relational outcomes.
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Data Analysis

To explore how faculty members conceptualize and display their passion for their 
profession, a bottom-up thematic analysis was employed. Initially, responses from 
survey short-answer questions were imported into NVivo. The data were carefully 
read to understand the context, familiarize with the content, and identify emer-
gent patterns. Open coding was initiated by a research professional who labeled 
text segments with preliminary codes that captured their perceived meanings. 
Codes were then grouped into categories to manage the complexity of the data. 
A second experienced coder joined to ensure a rigorous analysis, during which 
codes were merged, split, or refined as necessary. This iterative process continued 
until data saturation was achieved, with both coders agreeing on the categories. 
They regularly compared codes and categories to refine them and discussed any 
disagreements to reach consensus. Ultimately, overarching themes were derived 
from these categories to capture the broader patterns necessary for understanding 
the phenomenon and forming a cohesive theoretical narrative.

To assess the impact of passion on faculty members’ relational well-being, 
following a K-means clustering with variables including passion for teaching 
(PTEACH), and both obsessive (OP) and harmonious (HP) passion for the subject 
was used, a one-way ANOVA was conducted to determine statistically significant 
differences in relational well-being across clusters followed by post-hoc tests to 
identify which clusters differed significantly. The Elbow Method determined the 
optimal number of clusters, acknowledging that the assumption of spherical and 
equally sized clusters in K-means might compromise the effectiveness of the clus-
tering. Based on the Dualistic Model of Passion advocating two distinct types of 
passion, harmonious and obsessive, and the Quadripartite Approach to the Dual-
istic Model of Passion (Schellenberg et al., 2019), which offers a nuanced differ-
entiation of four passion subtypes: pure HP (high HP with low OP), pure OP (low 
HP with high OP), mixed passion (high in both HP and OP), and non-passion 
(low in both), a two to four-cluster solution was anticipated.

Results

All variables were examined for accuracy of data entry and fit between their dis-
tributions and the assumptions underlying maximum likelihood procedures. A 
thorough examination for outliers, an assessment of descriptive statistics, and 
an exploration of the correlations among the studied variables were performed. 
Potential outliers (n = 2) were identified by visually inspecting Mahalanobis dis-
tance scores obtained from the multivariate regression analysis in R. Results from 
analyses that excluded these potential outliers (n = 97) deviated from those that 
included the full sample (n = 99); therefore, we decided to exclude the two outli-
ers from the analysis to ensure a more robust analysis and reduce the potential 
impact of extreme values on the results and conclusion.
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The mean (M) and standard deviation (SD) were calculated for the study varia-
bles, as well as Pearson’s correlation coefficient to explore the relationships between 
the variables of interest (Table 1).

A K-means clustering approach was used to assess the extent to which passion 
for teaching (PTEACH) and the subject (HP & OP) differentiated faculty members’ 
passion for academia and their relational well-being. As a general guideline, it is 
suggested to have approximately 10 times more observations than variables to per-
form a cluster analysis; our sample size of n = 97 is, therefore, sufficient to pursue 
k-means clustering with the three variables. An Elbow Method graph was generated 
to determine the optimal number of clusters by plotting the within-cluster sum of 
squares against the number of clusters ranging from 1 to 10 (Fig. 1).

The elbow point of the graph clusters was not distinctly pronounced, suggest-
ing that two to four clusters might represent a reasonable partition of the data. 
While a two-cluster solution appears simpler and easier to interpret, providing a 
clear dichotomy or separation in the data, fewer clusters might also oversimplify 
the underlying structure, potentially missing important nuances or subgroups that 

Table 1   Descriptive statistics 
and correlation for study 
variables

Note. N = 97. a HP = Harmonious passion for the subject. b 
OP = Obsessive passion for the subject. c PTEACH = Passion for 
teaching. d Rel_P = Relationship with peers. e Rel_F = Relationship 
with family. f SS = Social support
*  p < 0.05, ** p < 0.01, *** p < 0.001

Variable M SD 1 2 3 4 5 6

1. HP a 5.96 0.67 -
2. OP b 3.59 1.23 .34*** -
3. PTEACH c 6.47 0.49 .42*** .27** -
4. Rel_P d 5.92 1.29 .36*** .15 .29** -
5. Rel_F e 6.51 0.63 .22* .16 .28** .28** -
6. SS f 6.22 0.52 .47*** .19 .57*** .18 .16 -

Fig. 1   Elbow Method for Optimal Number of Clusters
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a three or four-cluster solution could reveal. Given these limitations in capturing 
the diversity or complexity of the dataset, three and four-cluster solutions were 
considered for further analysis.

Considering the elbow point and theoretical underpinnings from the Dualis-
tic Model of Passion (DMP) by Vallerand and Paquette (2024) and the quadri-
partite approach to passion by Schellenberg et  al. (2019), a K-means clustering 
algorithm was conducted using the mean values of z-scores of HP, OP, and Pas-
sion for Teaching (PTEACH), specifying four clusters in the dataset. This was 
followed by a silhouette analysis to evaluate the cohesion and separation of the 
clusters.

The silhouette plot revealed an average silhouette width of 0.324, indicating 
a moderate structure of the clusters. Clusters 2 (n = 28, silhouette = 0.397) and 4 
(n = 35, silhouette = 0.405) displayed higher than average silhouette scores, sug-
gesting that data points in these clusters were well matched to their own clusters 
and distinct from other clusters. Cluster 3 (n = 20, silhouette = 0.299) had a mod-
erately positive silhouette score, while Cluster 1 (n = 14, silhouette = 0.205) had 
the lowest average silhouette score. This cluster also had the most points falling 
below the average silhouette score line, indicating that participants might be on 
the border between two clusters or poorly fitted to their current cluster. Overall, 
the average silhouette score indicated that while there is some structure to the 
clustering, the separation between some of them was not strongly pronounced. 
Consequently, a K-means cluster analysis was conducted with three clusters, 
resulting in a better fit.

The clusters in the three-cluster solution were primarily differentiated based on 
OP and HP, with a less pronounced contribution from PTEACH (Fig. 2). The over-
all average silhouette score across all clusters was approximately 0.336 (C1 = 0.410, 
C2 = 0.320, C3 = 0.279), suggesting a marginal improvement compared to the four-
cluster solution, with a more balanced sample size among the three clusters.
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Fig. 2   Three-Cluster Solution. ZHP = z-score of harmonious passion for the subject. ZOP = z-score of 
obsessive passion for the subject. ZPTEACH = z-score of passion for teaching
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Identifying Passion Profiles

To explore distinct passion profiles among university faculty, a k-means cluster 
analysis was conducted using standardized scores of harmonious passion (ZHP), 
obsessive passion (ZOP), and passion for teaching (ZPTEACH). A three-cluster 
solution was determined to provide the most theoretically meaningful and inter-
pretable classification of faculty members’ passion orientations (see Fig. 2).

Cluster 1 (Balanced Passion, n = 35) consisted of faculty who reported high 
levels of passion for teaching and moderate levels of harmonious passion for their 
subject, alongside relatively low levels of obsessive passion. This cluster reflected 
a balanced profile, where teaching enthusiasm was central and discipline-related 
passion remained well-regulated. Participants taught mostly at the graduate level 
(65.7%) and the majority were from the Social Sciences (n = 11) and Education 
(n = 18) domains, and n = 6 from STEM. The sample was predominantly com-
posed of female professors (n = 22, 63% of 35), 54% had been teaching for over 
10  years, and 17% had received an award related to teaching or mentorship or 
program development.

Cluster 2 (Low Passion, n = 28) included faculty characterized by low levels 
across all three variables, indicating a more disengaged profile. These individuals 
expressed neither strong teaching passion nor strong disciplinary identification, 
suggesting potential risks for low motivation due to diminished passion engage-
ment. This sample was composed of n = 17 male and n = 11 female professors 
that taught mostly at the graduate levels (78.6%). Over two-thirds (68%) had been 
teaching for at least 10 years and 36% were teaching award recipients. This sam-
ple taught mostly in the STEM domain (47%), and a relatively lower percentage 
taught in the Social Sciences (32%) and Education (21%).

Cluster 3 (Dual Passion,  n = 34)  included faculty members who exhibited 
high levels of passion for teaching, high HP for their subject, and elevated lev-
els of OP. This profile reflected an intense passion orientation, marked by dual 
engagement but also potential vulnerability to overcommitment and relational 
strain. The sample was composed of n = 13 male and n = 21 female professors of 
which 26% taught in the Social Sciences, 26% in Education, and 48% in STEM. 
Similar to clusters 1 and 2, the vast majority (88%) taught at the graduate level 
and had over 10 years of teaching experience (74%). Nearly half of the partici-
pants in this cluster (44%) had received a teaching-related award.

Faculty Members’ Descriptions of Their Passion

In response to how university faculty members described their passion for their 
profession, participants shared insights related to two types of passion: their pas-
sion for teaching and a more general passion for their subject.
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Faculty Members’ Passion for Teaching

Appreciation for the Act of Teaching (n = 23 participants): Faculty members often 
describe their enthusiasm for teaching as an expression of passion that transcends 
specific subject matter. For example, one participant noted, "For me, teaching and 
the academic subject are two distinct things. I am passionate about teaching; I 
could probably teach cooking and enjoy it. I am interested in different research 
objects that enrich my teaching on various aspects" (Participant TkEPV, Faculty 
of Education, Cluster 1). Another stated, "My passion is for teaching, not neces-
sarily for the teachable subject" (Participant quKgK, Faculty of Sciences, Cluster 
1). This theme underscores how participants distinguish their love for pedagogi-
cal activities from their research interests, often experiencing profound joy and 
fulfillment in the teaching process itself.

Supporting Students (n = 38 participants): Participants also reported great joy 
in contributing to students’ progress and development. "I derive immense pleas-
ure from helping my students advance and seeing their learning evolve. Above all, 
I’m passionate about human interaction, supporting others, and the resultant learn-
ing" (Participant OO7dq, Faculty of Education, Cluster 2). Another faculty member 
emphasized, "For me, passion fundamentally lies in the learning process. It’s about 
creating interactive, reflective, and co-constructed learning spaces with learners" 
(Participant 1v5oV, Faculty of Liberal Arts and Science, Cluster 1).

Time and Energy Invested in Teaching (n = 23 participants): Many professors 
also spoke of the substantial time and energy they invest in teaching. "I consider 
myself a passionate teacher, dedicating more than 40 h a week to ensure my classes 
are well-organized, interesting, and stimulating. My commitment to my graduate 
students is limitless, often at the expense of my personal time and leisure" (Par-
ticipant RcZqz, Faculty of Health Sciences, Cluster 3). This subtheme highlights the 
lengths to which faculty members go to support their students, often exceeding their 
official duties.

Faculty Members’ Passion for the Subject

Love for the Subject (n = 13 participants): When discussing their passion, some fac-
ulty members expressed a deep-seated love for their academic disciplines, which 
they view as integral to their professional engagement. "I am very passionate about 
my subject, always eager to guide the next generation in this field" (Participant 
4DORM, Faculty of Health Sciences, Cluster 3).

Time and Energy Invested in Contributing to the Subject (n = 11 participants): 
Similar to their dedication to teaching, these faculty members also go beyond their 
teaching responsibilities in their contributions to their respective fields. "I demon-
strate my passion by sharing up-to-date knowledge, engaging with contemporary 
issues, and actively participating in community events related to my field. My work 
is characterized by innovative and exciting approaches to the discipline" (Partici-
pant dp7ny, Faculty of Health Sciences, Cluster 2). Faculty members also mentioned 
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their enthusiastic involvement in related organizations and multiple projects or 
publications.

Sharing the Love for the Subject with Students (n = 3 participants): The final 
aspect of how participants enacted their passion for their subjects involved their 
deliberate efforts to inspire their students. "I strive to convey my enthusiasm and 
interest in the subject through interactive methods like exercises and games. I’m 
always thrilled to stand before a class and share this passion, which I’ve been told is 
contagious" (Participant AO9cW, Faculty of Arts, Cluster 2). Another commented 
on the energetic lectures: "I am so passionate that I often have to restrain myself dur-
ing lectures to not exceed time limits. I eagerly address all sorts of questions related 
to my subject, even outside of class hours" (Participant ixJst, Faculty of Manage-
ment, Cluster 3).

Faculty Members’ Relational Well‑Being

A one-way ANOVA revealed significant differences in the means of HP (for the sub-
ject) (F(2, 94) = 22.12, p < 0.001), OP (for the subject) (F(2, 94) = 80.57, p < 0.001), 
and PTEACH (passion for teaching) (F(2, 94) = 105.23, p < 0.001), across the three 
clusters derived from the k-means clustering. Tukey’s post hoc test revealed that 
PTEACH significantly differentiated Cluster 1 (M = 6.70, SD = 0.24) and Cluster 3 
(M = 6.75, SD = 0.28) from Cluster 2 (M = 5.84, SD = 0.31), p < 0.001, respectively. 
However, no significant difference was observed between Cluster 1 and Cluster 3 
(p = 0.637). For HP, Tukey’s post hoc analysis revealed significant differences 
among all three clusters. Cluster 2 reported the lowest means (M = 5.42, SD = 0.57) 
and differed significantly (p < 0.001) from Cluster 1 (M = 5.99, SD = 0.65) and Clus-
ter 3 (M = 6.37, SD = 0.43). Significant differences were also found between Clus-
ters 1 and Cluster 3 (p = 0.015). Finally, Tukey’s post hoc test revealed that OP sig-
nificantly differentiated Cluster 3 (M = 4.92, SD = 0.65) from Cluster 1 (M = 2.89, 
SD = 0.72), p < 0.001 and Cluster 2 (M = 2.87, SD = 0.90), p < 0.001. However, no 
significant difference was observed between Cluster 1 and Cluster 2 (p = 0.993).

A one-way ANOVA was also conducted to compare the means of three relational 
outcomes such as the quality of relationships maintained with work colleagues or 
peers (Rel_P), family (Rel_F), and the social support (SS) provided to students 
across the three identified clusters. Significant differences were found in the means 
of Rel_P (F(2, 94) = 6.639, p = 0.002), Rel_F (F(2, 94) = 5.167, p = 0.007), and SS 
(F(2, 94) = 16.870, p < 0.001) across these clusters. Tukey’s Honestly Significant 
Difference (HSD) was used to further investigate the specific differences in the out-
come variables among three identified clusters.

For Rel_P, Tukey’s post hoc test revealed that Cluster 3 (M = 6.26, SD = 1.16) 
and Cluster 1 (M = 6.08, SD = 1.03) had significantly higher means than Cluster 2 
(M = 5.26, SD = 1.53), p = 0.002 and p = 0.010, respectively. However, no significant 
difference was observed between Cluster 1 and Cluster 3 (p = 0.539). For Rel_F, 
according to Tukey’s post hoc analysis, Cluster 2 reported significantly lower means 
(M = 6.22, SD = 0.64) than Cluster 3 (M = 6.71, SD = 0.52), p = 0.002 and Clus-
ter 1 (M = 6.53, SD = 0.65), p = 0.05. No significant difference was found between 
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Clusters 1 and Cluster 3 (p = 0.223). Finally for SS, post hoc tests showed that Clus-
ter 2 had a significantly lower mean (M = 5.80, SD = 0.42) compared to Cluster 1 
(M = 6.37, SD = 0.45), p < 0.001 and Cluster 3 (M = 6.41, SD = 0.48) p < 0.001). 
Cluster 1 and Cluster 3 were not significantly different from each other (p = 0.606).

In sum, the ANOVA and Tukey’s post-hoc tests indicate that Cluster 2 (low pas-
sion for teaching, low harmonious passion, low obsessive passion) showed signifi-
cantly lower scores in relational well-being with peers (Rel_P: quality of relation-
ships with colleagues), family (Rel_F: quality of relationships with family), and 
social support provided to students (SS) compared to Cluster 1 (high passion for 
teaching, moderate harmonious passion, low obsessive passion) and Cluster 3 (high 
passion for teaching, high harmonious passion, high obsessive passion). Clusters 1 
and 3 exhibited stronger relational outcomes, suggesting that higher passion, par-
ticularly harmonious, supports professional engagement and interpersonal connec-
tions. Cluster 2’s lower scores highlight potential disengagement, warranting fur-
ther exploration. Theoretically, this observation aligns with literature suggesting that 
high levels of passion and support are beneficial for educational outcomes (Ruiz-
Alfonso & León, 2017), positioning Clusters 1 and 3 as potentially exemplar groups.

Discussion

This study investigated the role of faculty passion for teaching in shaping their pro-
fessional and relational experiences, revealing that high passion is not always ben-
eficial. Employing a mixed-methods approach guided by the Dualistic Model of 
Passion (DMP; Vallerand et al., 2003), the study addressed three objectives: (1) to 
explore how faculty articulate their passion for teaching, (2) to examine how this 
passion is enacted in pedagogical practices, and (3) to assess how passion for teach-
ing and the subject is associated with faculty members’ relational well-being. Our 
findings challenge the assumption that greater passion uniformly enhances faculty 
outcomes, showing that while harmonious passion (HP) fosters positive engagement 
and relationships, obsessive passion (OP) may introduce risks, such as potential 
burnout, due to overcommitment. This complexity forms the study’s primary contri-
bution, offering a nuanced perspective on passion in academia.

The Dual Nature of Faculty Passion

Contrary to previous research that often focuses on a unidimensional view of pas-
sion (Yukhymenko-Lescroart & Sharma, 2019), our qualitative findings advocate for 
the existence of two passion types. Faculty expressed HP as intrinsic joy in peda-
gogy (e.g., “I love creating learning spaces,” Participant 1v5oV) and OP as com-
pulsive dedication (e.g., “limitless commitment… at the expense of personal time,” 
Participant RcZqz). In terms of pedagogical practices, HP was expressed through 
student-centered approaches, such as supporting student progress (n = 38), while OP 
drove intense efforts, like excessive preparation (n = 23), sometimes at personal cost.
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The Low Passion cluster (Cluster 2), with 36% of faculty holding teaching awards 
despite low passion across teaching (PTEACH), harmonious passion (HP), and 
obsessive passion (OP) suggests that external recognition, such as teaching awards, 
may not always align with intrinsic passion. Faculty in this cluster, predominantly 
with over 10 years of experience (68%), may have initially exhibited passion that 
waned due to prolonged exposure to academic stressors, such as heavy administra-
tive loads or research pressures (Day & Gu, 2019). Alternatively, awards may reflect 
effective teaching practices driven by professional duty rather than passion, high-
lighting a disconnect between institutional metrics and personal motivation. This 
finding underscores the need to explore how institutional cultures can sustain pas-
sion over time, particularly for experienced faculty, to prevent disengagement and 
enhance relational well-being.

Moreover, the prevalence of Dual Passion (Cluster 3) in STEM faculty (48%) 
compared to Social Sciences and Education (26% each) suggests disciplinary dif-
ferences in passion profiles. STEM’s high research demands, often tied to grant 
acquisition and publication pressures, may foster obsessive passion (OP) alongside 
strong teaching passion, as faculty strive to excel in both domains (Stupnisky et al., 
2023). This intense engagement, while productive, risks overcommitment, as evi-
denced by qualitative reports of excessive time investment. In contrast, Social Sci-
ences and Education faculty may prioritize pedagogical roles, aligning with Cluster 
1’s balanced passion. These disciplinary variations highlight the need for tailored 
institutional support, such as discipline-specific workload adjustments, to mitigate 
OP’s risks in STEM while leveraging passion’s benefits across fields. The contrast 
underscores passion’s dual impact, challenging idealized views of academia.

This complexity becomes even more apparent when considering faculty career 
stage. The variation in the percentage of faculty with over 10 years of experience 
across clusters (54% in Cluster 1, 68% in Cluster 2, 74% in Cluster 3) highlights the 
complex interplay between career stage and passion profiles. Cluster 3’s high pro-
portion of experienced faculty suggests that intense passion, both harmonious and 
obsessive, may solidify over time, possibly as faculty become entrenched in their 
roles and face ongoing pressures to excel in teaching and research. Conversely, Clus-
ter 2’s significant share of experienced faculty raises concerns about the sustain-
ability of passion in demanding academic environments, where prolonged exposure 
to stressors may lead to disengagement. Cluster 1, with a slightly lower proportion 
of experienced faculty, exemplifies a balanced approach that may be more attainable 
for faculty who have navigated career stages with institutional support or personal 
strategies to maintain boundaries. However, our cross-sectional design limits causal 
inferences about passion’s development, an area of potential future research.

Balancing Passion and Well‑Being

Quantitative analysis via k-means clustering revealed three passion profiles based on 
passion for teaching (PTEACH), HP, and OP for the subject. Cluster 1 (n = 34, high 
PTEACH, moderate HP, low OP) demonstrated balanced passion, with high levels 
of relational well-being across peers (Rel_P: M = 6.08, SD = 1.03), family (Rel_F: 
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M = 6.53, SD = 0.65), and students (SS: M = 6.37, SD = 0.45), reflecting HP’s adap-
tive benefits (Frenzel et  al., 2019). Cluster 2 (n = 29, low PTEACH, low HP, low 
OP) indicated signs of disengagement, with significantly lower relational outcomes 
(Rel_P: M = 5.26, SD = 1.53; Rel_F: M = 6.22, SD = 0.64; SS: M = 5.80, SD = 0.42; 
p < 0.01), suggesting motivational challenges (Yukhymenko-Lescroart & Sharma, 
2019). Cluster 3 (n = 34, high PTEACH, high HP, high OP) presented a complex 
profile with faculty exhibiting both strong professional and relational engagement 
(Rel_P: M = 6.26, SD = 1.16; Rel_F: M = 6.71, SD = 0.52; SS: M = 6.41, SD = 0.48); 
however, high OP (M = 4.92, SD = 0.65) and overcommitment (e.g., “40 h a week… 
at the expense of leisure,” Participant RcZqz) may suggest a risk of unsustainable 
engagement, contrasting with Cluster 1’s balanced approach.

These quantitative profiles are further enriched by qualitative findings, which 
revealed that many faculty members articulated passion for both teaching and their 
disciplinary subject. Rather than reflecting separate or compartmentalized domains, 
this overlap suggests a more integrated or multifaceted orientation toward profes-
sional passion. This observation aligns with the DMP’s premise that harmoni-
ous passion can span multiple valued activities, fostering a balanced and adaptive 
engagement with work (Vallerand, 2015). Faculty expressing this dual passion may 
model synergistic engagement that benefits both pedagogical effectiveness and dis-
ciplinary advancement.

Passion Under Pressure

Our findings challenge the assumption of passion’s universal benefits, and this is 
most evident in Cluster 3, where high OP coexists with strong teaching commitment 
but potential vulnerabilities. Research highlights that OP, characterized by compul-
sive engagement, can strain personal resources, increasing the risk of burnout, a state 
marked by emotional exhaustion and reduced well-being (Maslach & Leiter, 2016). 
Although our study did not measure burnout directly, Cluster 3’s profile aligns with 
potential risk factors, such as prioritizing work over personal life (Schaufeli et al., 
2006). For instance, faculty descriptions of excessive time investment mirror pat-
terns linked to overcommitment, which may deplete energy and strain relationships 
(Vallerand & Houlfort, 2019). In contrast, Cluster 1’s moderate HP supports bal-
anced engagement, reducing such risks (Vallerand, 2015). Cluster 3’s paradox, high 
productivity with relational costs (evident in participants’ qualitative responses), 
extends prior work by suggesting that intense passion, often valued in academia, 
may foster conditions conducive to burnout (Vallerand & Houlfort, 2019).

The “publish or perish” culture at research-intensive universities amplifies obses-
sive passion (OP) by reinforcing the ideal worker norm, which prioritizes relent-
less productivity over personal well-being, exacerbating overwork risks for faculty 
(Dumas & Perry, 2023). Faculty in Cluster 3, who reported excessive time invest-
ment (e.g., “40 h a week… at the expense of leisure”), align with precursors of burn-
out, such as overcommitment, reflecting this norm’s impact as they strive to meet 
intensified expectations for research and teaching excellence (Maslach & Leiter, 
2016). Historical estimates suggest faculty work over 55  h per week (Jacobs & 
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Winslow, 2004), but current pressures may be even higher due to tenure demands 
and evolving student expectations. Compared to structured fields like corporate 
business, academia’s flexible schedules and passion-driven work blur work-life 
boundaries, fostering OP as faculty internalize institutional demands as personal 
imperatives (Dumas & Perry, 2023). While the overwork culture, evident in sectors 
like technology and healthcare, suggests similar risks, academia’s unique challenges, 
particularly for early-career faculty, intensify OP-related strain, underscoring the 
need for institutional strategies to promote sustainable passion and balanced engage-
ment (Schaufeli et al., 2009; Maslach & Leiter, 2016).

Thus, our findings reframe passion as a double-edged sword, contributing 
new insights into the complex dynamics of faculty well-being and institutional 
expectations.

Implications for Faculty Support

The findings concerning faculty members’ passion for teaching and their disciplines 
have significant implications for our understanding of professional development 
frameworks that emphasize professional competencies and identity, institutional cul-
ture, and the value attributed to the academic profession. Firstly, the link between 
faculty members’ passion for teaching and their disciplines serves as a catalyst for 
enhancing and expanding professional competencies through ongoing investment 
in pedagogical strategies and disciplinary expertise. This commitment to lifelong 
learning, a core goal in academia, can be supported by institutions offering inter-
disciplinary workshops and collaborative projects that merge pedagogical skills 
with disciplinary research. Such initiatives encourage faculty to continuously refine 
their curricula and adopt innovative teaching methods that enrich student learning 
experiences.

Secondly, passion for teaching and for the discipline profoundly shape faculty 
members’ professional identities. The complex nature of professional identity within 
academic settings benefits from faculty understanding how to balance their love for 
teaching with their dedication to their subjects. Flexible role assignments and iden-
tity workshops can assist faculty in exploring various roles such as researcher, men-
tor, and educator, thereby enriching their sense of self within the academic profes-
sion and enabling them to perform these roles with authenticity and enthusiasm.

Thirdly, the expression of faculty members’ passion significantly influences insti-
tutional culture. This passion can be contagious, fostering a learning environment 
where enthusiasm for teaching and learning is nurtured. This cultural aspect high-
lights the importance of institutional support in recognizing faculty passions as cen-
tral to the academic mission.

Lastly, the study underscores that passionate teaching and disciplinary engage-
ment greatly benefit the academic profession, emphasizing educators’ roles in shap-
ing future generations and advancing knowledge. This interplay of competencies, 
identity, culture, and valorization illustrates the complex yet rewarding nature of aca-
demic work, highlighting the substantial benefits of cultivating passion in academia.
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For instance, to foster balanced passions among new faculty, Ph.D. programs 
can play a pivotal role by integrating training that promotes harmonious passion 
(HP) and mitigates obsessive passion (OP). Many graduate students in high-intense 
research environments observe faculty role models who prioritize research produc-
tivity over balanced engagement, potentially fostering OP. Programs can counter this 
by offering mentorship from faculty who model balanced passion, demonstrating 
how to integrate teaching, research, and personal well-being. Workshops on work-
load management, time prioritization, and boundary-setting can equip students with 
practical tools to maintain HP. Additionally, exposure to diverse academic roles, 
such as those in teaching-focused institutions, can broaden perspectives beyond 
research-intensive norms. These strategies have the potential to prepare future fac-
ulty to navigate academic demands while preserving relational well-being.

The study’s outcomes also suggest practical implications for designing more 
effective professional development initiatives that nurture HP to promote relational 
well-being and sustainable engagement, while addressing OP’s potential risks. Insti-
tutions can foster HP through workshops aimed at enhancing teaching joy with-
out compulsive demands (Stupnisky et  al., 2019). For Cluster 3 faculty, strategies 
like workload management or wellness resources could mitigate overcommitment, 
reducing burnout risk factors (Maslach & Leiter, 2016). For the Low Passion cluster 
(Cluster 2), particularly faculty with over 10 years of experience (68%), understand-
ing motivation at this career stage is critical to addressing disengagement. Special 
opportunities exclusive to full professors, such as leadership roles in curriculum 
development, sabbaticals for pedagogical innovation, or prestigious recognition pro-
grams, could rekindle intrinsic motivation (Day & Gu, 2019). A targeted study of 
this group, exploring motivators like protected time, financial incentives, or public 
acknowledgment, could surface strategies to enhance passion and relational well-
being. For instance, offering full professors opportunities to mentor junior faculty 
or lead interdisciplinary initiatives may foster a renewed sense of purpose, counter-
ing the motivational deficits observed in Cluster 2 and strengthening institutional 
culture.

These tailored interventions strengthen faculty resilience and institutional cul-
tures, balancing passion’s benefits with its challenges. Moreover, developing poli-
cies that support flexible role management and workload distribution can create an 
infrastructure that empowers faculty and nurtures their passions, optimizing their 
roles as department members, educators, and contributors to their disciplines.

Limitations

This study advances understanding of how teaching passion shapes faculty relational 
well-being, but several limitations warrant consideration. First, the focus on teaching 
passion may not fully capture the experiences of faculty whose well-being is driven 
by passion for research, service, or leadership. For example, research-oriented fac-
ulty may prioritize scholarly networks, while service-oriented faculty may find ful-
fillment in leadership roles, such as shaping academic programs. These roles can 
also foster fulfillment and social connections, such as through scholarly productivity, 
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mentoring, or leading institutional initiatives (Daumiller et  al., 2020; Day & Gu, 
2019; Stupnisky et al., 2019). By centering teaching, the study may underrepresent 
the diverse pathways through which passion influences faculty outcomes and may 
overlook key predictors of well-being across roles.

Second, the single-institution sample from a research-intensive university may 
limit the generalizability of findings. Institutional contexts, such as liberal arts col-
leges or community colleges, often prioritize teaching over research, potentially 
fostering distinct passion profiles and relational outcomes (Day & Gu, 2019). The 
research-intensive setting may also amplify perceived tensions between teaching and 
research, though balanced passion in some faculty suggests synergistic potential.

Third, the Dualistic Model of Passion (DMP), while robust for analyzing harmonious 
and obsessive passion, is rooted in Western individualistic assumptions about passion 
as a self-defining construct (Vallerand, 2015). Although qualitative findings highlighted 
relational expressions of passion, the study’s design limits exploration of how collectiv-
ist cultural norms might shape passion’s conceptualization and impact on well-being. For 
example, in collectivist cultures, passion may prioritize institutional or community goals 
over individual fulfillment, potentially altering its relational impacts (Shin & Kim, 2023).

Fourth, the sample’s skew toward faculty with over 10 years of experience lim-
its insights into how passion develops across career stages, particularly for pre- and 
post-tenured faculty. Longitudinal studies could clarify whether teaching experience 
fosters harmonious passion or mitigates obsessive passion over time.

Finally, the study did not collect data on faculty workloads or directly measure 
the impact of ideal worker norms, which may contribute to obsessive passion. The 
lack of recent data on faculty work hours underscores the need for future research to 
quantify these pressures and their effects on passion and well-being.

Future research should adopt a more integrative approach, exploring passion 
across academic roles, cultural contexts, and institutional settings. Longitudinal 
designs could highlight how passion profiles evolve and inform strategies to support 
balanced engagement and sustainable academic careers. Studies incorporating direct 
measures of burnout (e.g., Maslach Burnout Inventory) could further clarify risks 
associated with obsessive passion, particularly for faculty showing signs of strain.

Conclusion

This study advances our understanding of passion in higher education by disentan-
gling its dualistic nature and its implications for relational well-being. By applying 
the Dualistic Model of Passion (DMP) and employing a mixed-methods approach, 
we demonstrated that passion for teaching and passion for the academic discipline 
is distinct yet interconnected constructs, each with unique consequences for faculty 
dynamics. Our findings reveal three key contributions to the literature. First, we pro-
vide empirical evidence that harmonious passion (HP) and obsessive passion (OP) 
coexist in faculty members, but their interplay shapes divergent outcomes: HP fos-
ters balanced engagement and positive relationships, while OP risks relational strain 
and burnout. Second, we identify three passion profiles, Balanced Passion, Low Pas-
sion, and Dual Passion, that provide a snapshot of how faculty navigate competing 
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demands. Third, our integration of qualitative narratives with quantitative clustering 
underscores the importance of contextualizing passion within institutional and rela-
tional ecosystems.

The study’s findings also highlight passion’s duality by demonstrating how it 
could become a resource when harmoniously integrated, but a liability when compul-
sively pursued. For faculty, this underscores the need to reflect on the internalization 
of their passions. Faculty in the Balanced Passion cluster, who reported high passion 
for teaching and moderate HP for their discipline, exemplify sustainable engagement, 
prioritizing student-centered pedagogy while maintaining boundaries to preserve 
relational well-being. In contrast, the Dual Passion cluster, characterized by high 
HP and OP, signals the precariousness of conflating dedication with overinvestment. 
These faculty, while effective in their roles, risked strained family relationships and 
emotional exhaustion, illustrating how institutional pressures to “do what you love” 
can exploit passion. For early-career faculty, these insights are particularly salient, as 
tenure demands may incentivize OP, jeopardizing long-term well-being.

At the institutional level, the findings advocate for policies that nurture HP while 
mitigating OP’s risks. This includes rethinking workload distribution to reduce 
compulsive overwork, recognizing teaching excellence alongside research produc-
tivity, and providing resources for boundary management (e.g., workshops on time 
prioritization, mentorship programs). Leaders should also address the Low Passion 
cluster’s relational deficits by fostering communities of practice to reignite intrinsic 
motivation and collegial support.

For the academic profession, this study calls for a cultural shift in how passion is 
valorized. While passion remains central to faculty identity and student success, it 
should also be acknowledged for its potential costs. Professional development frame-
works should promote passion as a dynamic, context-dependent resource, one that 
thrives in environments prioritizing autonomy, purpose, and holistic well-being over 
narrow metrics of productivity. By distinguishing passion dimensions, we revealed 
that faculty can hold high passion for teaching independent of their discipline, with 
implications for relational health. Further, our mixed-methods approach moved beyond 
unidimensional models, showing that passion is not merely “present” or “absent” but 
exists in profiles that reflect complex internalization processes. More importantly, we 
demonstrated that relational well-being is not a byproduct of passion itself but of how 
passion is internalized, autonomously (HP) or compulsively (OP). In closing, this 
study reframes passion as a dual-edged force in academia. By embracing its complex-
ity, stakeholders can cultivate environments where passion fuels both excellence and 
well-being, ensuring that faculty thrive as educators, scholars, and individuals.
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